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Increasing Social-Emotional and Friendship Making Skills in Preschool Children
Introduction
Some preschool children may not yet have developed sufficient social and emotional
skills to build friendships positively with other children. When children have not developed these
skills, they play alone or have negative interactions with other children. By developing social and
emotional skills, children might become more confident and interact positively with others. In
order to address positive social and emotional interactions for children to create friendships, I
have developed a three-day lesson for 4 to 5-year-olds enrolled in Hartnell Community College
Child Development Center in Salinas, California.
Needs Statement
Some preschool children have not yet developed sufficient social and emotional skills to
interact with others positively. When children have not developed these skills, they might play
by themselves, be rejected by other children, and develop low self-esteem. Some of the areas that
could be affected by the lack of social and emotional skills include school adjustment, behavior
problems, and poor social competence.
Adjustment to school is important for how a child develops emotionally. According to
Ladd et al. (1997), adjustment to school is the level at which a child can participate, succeed, and
be comfortable in the school environment. According to Lindsey (2002), children’s adjustment to
school is related to their friendship status compared to how the child generally interacts with
others. So, children who have friends might be more open to interacting or having relationships
with others than children who have not yet developed a friendship in the school setting. By
having a friend, children might feel more comfortable in the environment or more open to
interacting not only with their friends but also with others. Having some support from friends or
peers might give children more confidence and more support to be socially accepted or included
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based on their confidence and interaction with others. If a child has a connection with at least one
person in the classroom, this can help the child adjust and make the child feel comfortable
participating.
When children lack social and emotional skills, behavior problems may emerge. Arslan et
al. (2011) noted that if behavioral problems are not identified in the early stages, they can
become a more significant issue later on in the child's adult life. It is important that children
develop social and emotional skills not only as a benefit to their early development but
throughout their life. To address the issue of inadequate behavior or social skills, Justicia-Arráez
et al. (2021) suggested that socio-emotional learning (SEL) programs might be helpful.
According to their study, these programs have demonstrated improvement in aggressive
behaviors as well as in social-emotional competence. Developing adequate social skills is
important for the development of children. Arslan et al. (2011) noted that children who have yet
to develop the skills might develop behavior problems based on their inability to create or
maintain relationships with others. In addition, children who lack social and emotional skills
might be interacting negatively with others, which may affect how others interact with them,
leading to them being rejected from peer groups. Schmitt et al. (2021) demonstrated a
relationship between behavioral self-regulation, social skills, and behavioral problems in young
children. They found that children who do not develop adequate social skills might actually
develop other problems as adults resulting from the lack of those social skills. The lack of social
and emotional skills can make it difficult to maintain relationships or make connections with
others. This can result in having trouble obtaining or keeping a job and having the motivation to
continue their education of forming romantic relationships as adults.
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Poor social competence may also emerge from the inability to manage social and
emotional skills. “Social Competence is often described as problem-solving skills and
effectiveness or successfulness in terms of reaching one's goals” (Lillvist et al., 2009). Children
who have not developed social-emotional skills might not have the ability to problem solve by
themselves. Friendship-making might become difficult then because children might create
conflicts with other children if they cannot yet have the ability to solve problems. For example,
suppose a child has difficulty sharing materials or space with other children because he lacks the
ability to negotiate or compromise. In that case, the other children might see the child as unkind
or unfriendly. According to Collie (2020), the five abilities needed to accomplish socialemotional competence are self-awareness, self-regulation, social awareness, relationship skills,
and responsible decision-making. These five abilities have to do with interpersonal and
intrapersonal skills, creating an environment where children might not know how to act or
interact with others. If the children are having a hard time developing those abilities, it can make
it difficult for them to achieve their goals or be active participants in the classroom. It is
important that those abilities are fostered at an early age or that children are exposed to
experiences where they can observe or practice them. Children then might start to practice or use
those skills and abilities when they are placed in social settings such as play dates, family
gatherings, and day-care, and be more prepared in the social-emotional aspect when they start
school.
Given that some children might not have developed the social and emotional skills to
make friendships with other children and the lack of social-emotional skills can affect how
children adjust to school, their behavior, and their social competence, I am going to create a
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three-day lesson for the preschoolers at Hartnell Child Development Center in Salinas,
California.
Theory
Preschool children are just beginning to recognize social aspects of interaction, and every
social experience they are exposed to is a learning opportunity. Theorist Albert Bandura
developed the Social Learning Theory which suggests that children learn from observation. If
children at a young age are learning through observation, they can imitate others’ behaviors as
they observe them happen because that is what they are exposed to and see the rewards of those
observed behaviors. A child according to Bandura’s theory can learn behaviors from others by
imitating the behaviors that they observe. Taking into consideration this theory a child who
might be exposed to aggressive behaviors or interactions is likely to imitate those behaviors and
be aggressive towards others. Also, the child might think that the behavior is acceptable because
it is something that he is commonly exposed to. In order to foster positive behaviors and attitudes
in young children, it is important that they are exposed to those behaviors so they can observe
them and imitate them integrating them into their social interactions with others.
Young children are learning how to navigate the world as individuals, and they might
sometimes not know how to act in specific situations. Modeling behavior and interactions would
be an excellent way to introduce the children to social interactions positively. Bandura describes
modeling as a process that includes attention, retention, reproduction, and motivation. The first
step of the process would be to pay attention to what is happening or being observed. After the
observation is made then the child needs to think about what was observed, and what the child
paid attention to. Then comes reproduction which is completed by imitating the observed
behavior. The last step of the process is motivation which has to do with the consequences of
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imitating the behavior. Reinforcement or punishment can have an effect on the imitated behavior
and can motivate or reinforce the behavior to be repeated or to stop. In my project, I am going to
read some books that talk about social interactions. As I read the book, I will point out specific
positive behavior that is mentioned. My goal is that the children observe the interactions and
behaviors observed in the book and imitate them when they are exposed to the situations
mentioned in the book. Also, I will create an interactive activity and demonstrate how to
complete it to the children with the goal that they will interact with each other by following the
example and instructions I gave them.
Modeling positive behavior in social situations would allow the child to observe and
imitate the behavior. Based on the social learning theory, it would be essential to reinforce
positive interactions in everyday activities to increase children’s motivation in imitating those
interactions. Observing these interactions would allow children to reflect or think about what
behavior or actions are adequate or not. This can be something the children can use as a model to
create a relationship.
Social interactions require specific social skills and emotional control or self-regulation.
Thus, it is important that a child learns to recognize their feelings and emotions to learn how to
empathize with others. Recognizing emotions can make it easier for children to interact with
each other and understand or relate to one another. In my project, I will also be reading a book
about emotions that describes how each emotion might feel and might look. This is illustrated by
providing color for each emotion. The book talks about how people might act based on the
emotions they have. With this book, I am hoping that the children will be able to observe the
emotions presented and identify them as they interact with each other. For example, being able to
tell others that when they feel sad they want to be left alone instead of acting on their emotion
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and pushing others away. Having a strong connection and understanding of their personal
feelings or emotions might make it easier for them to interact with one another and create
friendships.
Consideration of Diversity
My project will take place at the Hartnell Child Development Center in Salinas,
California. There are currently 28 children enrolled in the center, 50% boys and 50% girls ages 3
to 5. I will, however, be focusing on the older group of children. I will be working with 14
children, 4 to 5 years old, eight girls, and six boys. According to the Hartnell Child Development
Center’s data of the Desired Results Developmental Profile (DRDP) data, the ethnic composition
of the center is primarily Hispanic or Latino (DRDP Data, 2022). The center’s population will
not entirely represent the overall population of the Hartnell College community. The Hartnell
Community College ethnic composition of student enrollment is 65.2% Hispanic or Latino,
20.7% White, 4.88% Asian, 2.65% Black or African American, 1.53% Two or More Races,
0.353% Native Hawaiian or Other Pacific Islanders, and 0.33% American Indian or Alaska
Native. Students enrolled at Hartnell College in full-time Undergraduate programs are most
commonly Hispanic or Latino females (47.4%), followed by Hispanic or Latino males 37.3%
and White males 3% (Datausa, n.d.). My lesson will be conducted both in English and in
Spanish since most of the students are bilingual. Conducting the lesson in both languages will
allow for the inclusion of the children with either level of proficiency in both languages. Other
children are welcome to observe or participate if they want to, but I will focus on the older group
since they have a longer attention span.
There are aspects of diversity that might have to be considered when working with this
group of children. According to Wang and Yang (2019), culture impacts emotional development
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and socialization. Different cultures have different ways of socializing; therefore, children might
interact differently at home than in public settings. Considering this, there might be different
views or ways children perceive socialization. That is why I plan to work with them and teach
them different actions or ways to make friends, socialize, and express their feelings. My lesson
would be different if the children were older, but I will read a small book and do activities to
keep them engaged and active since they are young and have a short attention span. If I were
teaching the lesson to older children, I would have a deeper conversation about feelings and
friendship than with the younger children. Therefore, I am considering the age of the children to
keep my lesson interactive and short.
Another thing I would take into consideration would be gender. I have more girls than
boys in my group. According to Chaplin (2014), in his study on adults about emotional
expressions, there was a difference in how women and men express their emotions. Women were
more open to expressing their positive emotions and keeping negative emotions inside. On the
other hand, men displayed negative emotions such as anger and aggression more easily. Then it
would be important to consider whether it is easier for girls to express positive feelings, form
relationships, and create friendships than for boys.
Learning Outcomes
I intend to provide a three-day, 20–25-minute lesson for a group of 14 four to five-year-old
children at the Hartnell Child Development Center in Salinas California.
By the end of the project participants will:
1. Indicate two ways to make a friend.
2. Indicate how they are feeling today.
3. Interact with a friend during a collaborative activity.
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Method
Day 1
On the first day of my lesson, I introduced the topic of how to make friends by reading a
book called Teach your Dragon to Make Friends (Steve Herman, 2018). The book talks about a
dragon who wants to make friends but does not know how. A boy in the story offers to show the
dragon how to make friends. As I read the book, I was pointing out the different ways in which
the boy showed the dragon how to make friends. The book was about 10 minutes long, and after
it was over, I asked the children, “How can you make a friend?” I waited for everyone to have a
chance to respond and tell me as many things as they remembered from the book. As the children
shared their ideas, I wrote them on a chart. After about 10 minutes of discussion about how to
make friends, I read their answers back to them and ended the activity by thanking everyone for
their participation. I conducted the activity both in English and Spanish.
Day 2
On the second day of my lesson, I went back to the topic from yesterday and asked the
children if they had made any new friends yesterday. Some shared that they had, and some had
played with their usual friends. Then I introduced a book about emotions called The Color
Monster: A Book About Emotions (Anna Llenas, 2012). The book talks about the different
emotions and how someone might feel, or act based on the different emotions that one is
experiencing. The book took about five minutes to read. Once the book was over, I asked the
children if they had experienced any emotions before and what caused them. Then I asked them
to draw a picture of how they were feeling today. I provided a piece of paper, pencils, and
crayons for coloring. I said that the picture they made they could take home if they wanted or
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leave it to be displayed on our art wall. The drawings that were left at school were hung up on
the wall.
Day 3
On the last day of my lesson, I took out a giant rainbow parachute with handles on each
side for the children to hold on to. I told the children that they had to grab one handle with both
hands. I asked some of the teachers to hold one side of the parachute for extra support because it
is heavy. Once everyone was holding one side, I put a ball in the middle of the parachute. The
parachute was like a hammock for the ball. The task for the children was to move their hands up
and down in a wave motion and make the ball roll around on the parachute without falling to the
ground. We practiced once, and when they got the hang of it, I told them they had to walk in
circles as they were moving the ball, and we sang a song they knew. I advised the children that
they had to work as a team not to let the ball fall. During the song, the goal was for the children
to choose a friend to pass the ball to, and then that friend had to choose someone else until the
ball had rolled to everyone. The activity took about 25 minutes.
Results
Learning outcome number one was that participants would be able to indicate two ways
to make a friend. After I read the book, Teach your Dragon to Make Friends to the children, they
were asked the question: What are two ways that you can make a friend? Out of the 11 children
that participated in the activity, one answered with something that did not have anything to do
with the book and another one only gave one example of a way in which he could make a friend.
So, 86% of the participant were able to mention one or more ways to make a friend that was
mentioned in the book. See Table 1 for the responses from the participants to the question.
Therefore, I believe this learning outcome was met.
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Learning outcome number two was that participants would be able to describe how they
were feeling that day. The activity for this learning outcome involved the reading of a second
book. This time, the book that was used was a feelings book called The Color Monster. The book
talked about the different feelings and represented each feeling with a color and ways one might
feel and act with each feeling. All the participants were able to draw a picture on a blank piece of
paper of how they were feeling that day. Participants even explained what made them feel the
way they did. Of the 11 participants, nine drew a picture of them being happy, two drew a
picture of them being sad, and one drew a picture of her being happy. They even colored their
pictures with the specific color the book used for the different feelings. 100% of the participants
were able to draw how they felt. Table 2 shows how many children participated and what
feelings they had. Therefore, I believe this outcome was met.
Learning outcome number three was that the participants would be able to interact with a
friend during a collaborative activity. The learning outcome was met because 100% of the
participants were able to interact with one or more classmates as they played a game during a
singing activity. The participants sang a song about friendship while holding a parachute with
their hands all together in a circle. The parachute had a ball in the middle, which the children had
to work together not to let it fall out of the parachute. To prevent the ball from rolling out of the
parachute, the children had to call out a friend to help keep the ball inside. 13 out of 13 children
were able to call a friend for help. The ball did fall off the parachute a couple of times, but they
would call out to the person closest to the ball if they could please put it back inside to try again.
The participants wanted to keep going with the activity and sing songs after the time the activity
was completed.
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Discussion
I believe that this project was successful. The participants engaged in the activities for the
three-day lesson very well. They participated in all the activities, engaged in discussion, and
shared their ideas and experiences as we talked about the books that were read and how they
related to them. Even though the accuracy of the learning outcome was 86% for one activity, the
students partially contributed to the result. The second learning outcome was fully met, and the
participants not only engaged in the book but also drew a picture of how they were feeling that
day. Even though I did not ask them to paint their picture a specific color, they colored them
according to the book. For example, as I was reading the book, the children were shouting out
their favorite colors. I thought that when they made their drawings, they would choose to color
them using their favorite colors. Once they had made their drawings, they asked me for the
specific colors mentioned in the book to illustrate the emotion they drew on their papers. The
third learning outcome was also successful because all the participants engaged in the activity
and worked as a team interacting with one another. They were singing and calling each other’s
names for help to maintain the ball rolling inside of the parachute instead of letting it fall. On all
three days, I had 100% participation from the students.
Considering Bandura’s Social Learning Theory, the participants were able to practice
what they learned from the book by answering questions and making suggestions on making a
friend based on what the book said. Because I did not ask them what they learned from the book
or what the book was about. Right after finishing reading the book, I asked them to share some
ways in which they could make a friend. They all shared things that were mentioned in the book.
So, the book was a social scenario that modeled different approaches to making friends, and the
participants were able to convey that. The same thing from the second book about feelings, the
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children were able to talk about their feelings and make a drawing of how they were feeling that
day. Not only did they draw and color their feelings, but they also shared their cause. The
children observed, paid attention, and produced their work based on their observations. They
were motivated and wanted to do the activities over.
In terms of diversity, I think my project included everyone in the classroom. The only
thing that was sort of not varied was the age of the children. So, I would consider making the
lesson appropriate for a broader range of ages and a bigger group. I did not use materials that
were not accessible to all children. Everyone used similar materials and did the same activities
based on their personal and individual understanding of the lessons.
If I were to do this again, I would prepare more questions to ask the children. I noticed
they were very engaged in the activities and wanted to continue or expand them. Every day I saw
them since I finished my lessons, they kept asking me when we could do more similar activities
again. Also, I would include a wider age range for the activities. This time I only included the
older students at the preschool, who are 4 to 5 years old. I felt like they grasp the concepts and
activities relatively easily. I also observed some of the younger students listening and observing
the activities who later came up and asked if they could also do the activities. As the preschool is
highly composed of Hispanic/Latino students, many participants spoke Spanish only. However,
some spoke English only and some both, so I decided to conduct my activities both in English
and Spanish, which I would do again. Conducting the lessons in English and Spanish seemed to
work for the group I was working with. However, if I had the opportunity to work with different
groups, I might only consider doing the lessons in English or Spanish, depending on the group. I
also think I could manage a larger group of kids because the activities are interactive, and the
participants needed little to no assistance. Maybe having a larger group would provide a broader
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range of answers and participation. I believe that the participants became more aware of social
skills and feelings. They also learn more about interacting with each other and working as a team
positively. I hope that they can continue to practice what they learned throughout their
development and can model and pass it on to other children.
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Table 1
Responses to What are two ways that you can make a friend?
Participants
Participant 1

Participant 2

Participant 3

Participant 4

Participant 5

Participant 6

Participant 7

Participant 8

Participant 9

Participant 10

Participant 11

Responses
•

Sharing

•

Asking if they want to play with me.

•

Diciendoles mi nombre.

•

Preguntando si quieren ser mis amigos.

•

Compartiendo

•

Preguntando si quieren ser mis amigos.

•

Sharing

•

Asking if they want to be my friend.

•

Sharing

•

Helping them when they need help.

•

Sharing toys

•

Being nice to them.

•

Sharing

•

Asking if they want to be my friends, please.

•

Conpartiendo

•

Asking if they want to be my friends.

•

Helping them when they need help.

•

Introducing myself.

•

Sharing

•

Eating candy

•

I like to play with my dad.

•

I like candy.

Accuracy
100%

100%

100%

100%

100%

100%

100%

100%

100%

50%

0%

Average: 86%
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Table 2
In response to making a drawing about how they are feeling today
Feelings presented in the book

Children’s drawings of feelings

Happiness

9/11

Sadness

2/11

Anger

1/11

Fear

0/11

Calm

0/11
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Appendix A
Day 1: Picture of book reading and chart making for Learning outcome 1
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Appendix B
Day 2: Pictures of book reading and picture drawing for Learning outcome 2
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Appendix C
Day 2: Pictures of drawings for Learning outcome 2
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Appendix D
Day 3: pictures of singing activity/game of Learning outcome 3
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Appendix E
Final Presentation
Slide 1

Increasing Social-Emotional
and Friendship Making Skills
in Preschool Children
By Maria Yuliana Meza Meza
Spring 2022

Slide 2

Need
• Preschool curriculum not always include enough
content for developing social-emotional skills.
• Children might have difficulty making connections
with others and creating friendships.
• They might develop challenging behaviors.
• Might lack social skills later in life.
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Slide 3

Social Learning Theory
• Observing
• Modeling
• Imitating
Albert Bandura

Slide 4

Method
• My project took place over the course of three days with 20minute activities.
• Day 1: Reading a book, reflecting about the books’ content,
sharing ideas.
• Day 2: Reading a book, discussing the book, and making
drawings.
• Day 3: Playing a collaborative game while singing a song and
interacting with each other.
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Slide 5

Location
Hartnell Child Development Center
Salinas, California
4–5-Year-old preschool children

Slide 6

Learning Outcomes
By the end of the of the project participants will
• Indicate two ways to make a friend

• Indicate how they are feeling today
• Interact with a friend during a collaborative activity.

24

PRESCHOOLERS SOCIAL-EMOTIONAL SKILLS
Slide 7

LO1: Indicate two ways to make a friend
• Read book: Teach Your Dragon to Make
friends.
• Observe and comment

• Ask: What are two ways that you can make
a friend?
• Sharing ideas of how to make a friend
• Chart responses

Slide 8

Results
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Slide 9

LO1: Indicate two ways to make a friend.
Participants

Responses

Accuracy

Participant 1

•
•

Sharing
Asking if they want to play with me

100%

Participant 2

•
•

Diciendoles mi nombre
Preguntandoles si quieren ser mis amigos

100%

Participant 3

•
•

Compartiendo
Preguntando si quieren ser mis amigos

100%

Participant 4

•
•

Sharing
Asking if they want to be my friend

100%

Participant 5

•
•

Sharing
Helping them when they need help

100%

Participant 6

•
•

Sharing toys
Being nice to them

100%

Slide 10

LO1: Continued
Participants

Responses

Accuracy

Participant 7

•
•

Sharing
Asking if they want to be my friends, please

100%

Participant 8

•
•

Compartiendo
Asking if they want to be my friends.

100%

Participant 9

•
•

Helping them when they need help
Introducing myself

100%

Participant 10

•
•

Sharing
Eating Candy

50%

Participant 11

•
•

I like to play with my dad
I like candy

0%
Average: 86%
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LO2: Indicate how they are feeling today
• Read book: The Color Monster
• Talk about the book

• Ask: How are you feeling today
• Make a drawing

Slide 12
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Slide 14

Results
LO2: Indicate how you are feeling today

Feelings presented in the
book

Children’s drawings of
feelings

Happiness

9/11

Sadness

2/11

Anger

1/11

Fear

0/11

Calm

0/11
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Slide 15

Results
LO1: How are you feeling today?
“Today I feel Happy because my
best friend came to school.” (4year-old).

“I am feeling very happy
today” (4-year-old).

“I feel happy today
because my dad brought
me to school” (5-year-old).

Slide 16

LO2: Continued Results
“Today I feel sad, because I
forgot to say bey to my
mom” (4-year-old).

“I am feeling angry because
I could not bring a toy to
school” (5-year-old).

“I feel sad today” (4year-old).
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LO3: Interact with a friend during a collaborative
activity
•Sing a song
•Work together
•Call a friend for help
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Results
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Discussion
• Project was successful

• Wider age range
• Expand the activities with more questions
• Make activities longer

• Consider bigger groups of children
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Thank You!

Questions?

31

